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Fluency Strategies
Giving a child a chance to practice reading with a high degree of success will result in developed fluency. One of the strategies regarding fluency that will assist the learner in reaching their goals is modeling fluent reading (Ardoin et al., 2013). She must first understand what fluent reading is and how it sounds like. After Chloe has heard what fluent reading is, there is a high likelihood that she will transfer the experience to her own reading. Mrs. Clifton should read aloud to her with great expression. Besides, the teacher also has a responsibility of offering Chloe with a wide range of genres such as folk and tales, poetry and excerpts from speeches that are rich with lyrical language texts. This will help in drawing Chloe interest and attract her into the reading experience. After Mrs. Clifton conducts a reading aloud session, she should ask Chloe how the reading experience was and ask her to share with others in fifth grade.
Having phrased readings with the learner is another strategy regarding fluency that will assist Chloe in reaching her goals. One of the best ways of using the strategy is to introduce Chloe to a poem and the educator to write the lines of a poem onto sentence strips which act as cue cards. According to Swain et al. (2013), cue cards will show the learner how to cluster portions of different texts instead of saying a word after another. Mrs. Clifton can hold up the strips one after another where Chloe together with other learners will read the phrases together. In addition, Mrs. Clifton can enhance the phrase reading making use of the same poem during guided readings and pointing passages to Chloe as the two of them read together.
Enlisting tutors to help out also comes in as another strategy to support a learner who is a non-fluent reader (Wanzek et al., 2013). The tutors can be parent volunteers, older students and instructional aides. Chloe together with the enlisted tutors can read a specific preselected passage aloud together simultaneously. The tutor can provide one-on-one support by providing a helpful kind when Chloe struggles and giving a positive feedback when Chloe reads well. The tutoring process should not take more than 15 minutes and in case the text used by the tutor is the same to be used during the lesson, Chloe needs to be given a jump start before the next lesson starts.
The most suitable passage for Chloe’s parents to use at home is that written by Dorros entitled “Follow the water from brook to ocean”. Chloe parents have a critical role to play in improving their child’s reading fluency. The parent can let Chloe read the passage aloud at the same time Chloe to match the voice with that of the parent and keep reading the passage for several times. For instance, the first part of the passage which is “After the next big rainstorm, put your boots on and go outside. Look at the water dripping from your roof. Watch it gush out of the drainpipes. You can see water flowing down your street too" (Appendix B) can be given much emphasis. In addition, the parent should allow the child to pause in between phrases and sentences of the passage. Secondly, the parent can read aloud to Chloe to give a clue to easy reading sounds. For example, the sentence which reads “The fire is out”. Consequently, the learner can be provided with books which have predictable rhythmic patterns and vocabulary which will help her to articulate the sounds of the reading after listening to them carefully (Ardoin et al., 2013).
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